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The Organizing Circumstance: o * ¢

" Environmental Determinants In Self-Directed Learning ' ,

Donald W. Mocker - George E. Spear

]

Introduction

S

The original research project from which this.report emerges was funded '
by Lhe National Institute .of Education In a contract with Kirschner Assoclates,,
Inc. and a subcontract'wfth the University of Missouri-Kansas City (UMKC).

The: authors served ds co-lﬁvestlgators and are associated with the Center for
Resource Development in Adult Education, UMKC School of Education. They were
requnsible for the design and implementatl;n of that portion of thé original
project dealing wlth;non-formal learﬁlng.' Data pertajnfng to formal or l
o?ganlzed_learnjng were algo'gathered during thé project's tenure.

This paper reports the results of a secondary analysis conducted by the
5uthors:after termlnatfon of the origlinal prgject. No fﬁnds from thaf sub-
cbntract have beerl used elther for the secondary analysis or®for preparation
of this paper. |

The 'initial research was designed to [nvestigate a v;rlety of learning”
actlv]ties in ;hlch adults with léss than a twelfth grade education were

engaged. Two goals.were estab]lshed: First, a short range Intent to extenq
tﬁe consf@erable body of .knowledge about nonjfonqﬁl léa}ﬁlng; Second, a ldné
range goal was fo p#bduce new knowledge through the'study of non-formal learning
that might suggest additlonal research and also contribute to the Impirovement

»

of pracf!ce in dellivering formal, organized learnlng:

Désigﬁ .
This study Investigated the learning processes of adults in both formal -

and non-formal settings. Formal learning was defined as eny organlzgd activity

that was planned and directed by an Individual or Institutlon and - intended to

teach sdmeth!ng to somebody. Non-formal learning was defined as self-directed
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and/or‘occurr!ng In a sett!né not desfgned intentionally to provide an instruc- .
tional process. . |

The reséérch was organlzed around nine program:or content areas which
included health (of older adults), a@ult basic education, home and family 1ife,
occubazion-entry, occupation-maintaining employment, occupatloh-change, cém-

munlty resources, religion, and lelsure.

i 1

In each content area nine formal and nine non-formal learners were Inter-
.viewed using an Instrument that was a modification of the original Tough

Interview Schedule (1968).

Sampling Procedure

”

Subjects were selected for the study:on the basls of three criterla.
First, they had to have less than a twelfth grade educatlion or cquivalent
(GED). Second, they had t; be currently engaged In a learning project or to . '
have completed one not mﬁre,than slxé’ days before the Interview.  Third, they
were selected and categorized qepend}ng 6n whether thefr learning was pursued
in a formal or non-forma} setting. . - . - | i
Particlpant sele;tlon was not random; bﬁt In otder to avold any geographical

blas, Interviews were cdndué%ed with learners In Washington, D.C.; Miami, Florida;

Chicago, I1linois; Kansas City, Missourl; and San-Diego, Callfornla.

Secondary Analysls

ror the pUrposelofythls analysis, all data from the original study were
recoded, usling a_dlfferent codlng system for the data from the first set of
fnt;rviews with older adults which were dropped. (The Interview instrument
Qas revised substantially following that flrst set of lptervlews,,and the
‘data there did not.equate with data collected in the following eight sets of
Iaterviews;) X . ~ .

In addition to the change of appréach to the quantlitative analysis, a’

qUélltathe secondary analysis also was cohducted. and the reseérchgrs believe
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the Implications drawn from the qualitative data are more significant than are

those from the quantitatlve data.- Tﬁérefofe, this paper pursues the qualitative

findings and reports only descriptive quantitative information.

The Problem

-~

Previous research In self-directed learning Tough (1973), Peters and Gokdon

- (1974), Penland (1976) and Hiemstra (i975) have reported or implied the exlst-

ence of detailed pre-planning of non-formal ‘-learning by adults.

Specifically, Tbugh (1971) identified thirteen steps in planning that the
learner ''sometimes takes In a self-planned project.' These steps‘lnclude:
Identifying In detal?fwhat,ls to be learned, resources and metho&s for learning,
time to be devoted to the effort, where to learn, pace of learning, deadlline
for completion, etc. Tough suggestg that these actlons may take place so '
rapidly tbat the learner Is not eveﬁ‘aware of'them but that they occur none-
the-less.

Such a detalled description of the planning process has persuaded broad

acceptance of it. There is the Implicit suggestion that self-directed learners

‘usually act on thelr own behalf In much the same manner that a professional

L

teacher acts in organizing a‘formal classroom exberlence. Certainly It Impllies
a controlled linear process whléh Is, to some degree, antlclpatgd and organized
by the learner. .

In Tts deslgn, thls study was expectéd to conflirm the presence of such a
planning process In the non-formal learning expe}lence of the particlipants,
and the Interview schedule Included a serles of dlrect questions Intended to
reveal that process. During the flrst two sub-studies, the researchers were
unable to detect any,detalled preplanning as had been Identiflied In the
previous research. Subsequently, particular attention was given to these
questlons, but throughout the study,-ev!dénce Af-preplﬂnﬁlng did not accrue
except in rare Instances and fhen In only vague fashloﬁ.

J)
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At the same time, It was noted that although non-formal learners apparent @ *

did not do detalled preplanning regarding the use of human and nén-ﬁrman
resources, sequencing of content, or location of learning, thelr efforts could
not be éharacterlzed as random or non-ratlional. [ndeed, there was evidence of
definite order, dellberateness and ioglc In the ﬁrocess.

These observatlons led Inevitably to the question: ''How do non-formal
learners get started on, and then pursue thelir learning at all l; 1) they are
not aware of the specifics to be learned, and 2) I1f they have no plan for
engaging lﬁ,the learning process?" 1

Thi's question led to the qualitative anqusls of particlipants' descriptions
of thelr learning actlvities In an effort to discover those factors that organize
non-formal learning but which apparently-lile beyond the consclousness of the
learner. The findings reported below résult from that qualitative analysls.
which offer an answer to the basic research question. A concept Is Introduced

which the researchers belleve more accurately describes the process of'pre-

p]annlng for this population who have less than a twelfth grade education.

Population

The populatfon for the study was comprised of 158 persons, sixteen years
of age or older, of which 80 were engaged In formal learning aétlv!t!es and
78 In non-formal learning projects. Fifty-five females and 25 males were
formal learners while Si females and 27 males made up the non-formal learning
group. The mean age of the total populatlon was 23.5 years with a range from
16 to 56 years.

The distribution by highest grade In school completed was:

Grade Level Frequency .
5th 1.
7th 3
8th , 16
9th n
10th

38
lth 6 1%3" -
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Using grade level completed as the criterlon, 138 or 87 percent of the population
could be classified as at the GED level.

To determine the relation of grade completed to functioning reaJlng tevel;

an Informal reading Inventory was administered to each subject with the following

i

I

distributlon:

Readability Level Frequency*

Ist 1
2nd 3
3rd 5
Lth 2
5th 1
. f 6th 15

7th/aboYe - 4130
Using a readabllty measure as the criterion, }30 or 82 percent could be
classifled as at the GED level. TheseAcomparlsons suggest that g(ade level
completed was, for this populatlo;, a falrly accurate estimate of functioning

level. _ ’

Rationale
Glven the exploratory nature of this Inquliry and the absence of a partlcular
theoretical base, the analyslis took Tts direction from a rationale or a serles
of loglical postulations.
’ First, the researchers ébservedthat In the organizing of formal learning or
education, the process Is Invariably In the hands of a person who has command
of the subject matger. This Is not at all. the case with non-forma learning.
Second, that person has learned tﬁe subject matter under, and usually has
command of, a formallized and systematlc process designed specifically to transfer
information from one person to another. It Is a formal system for organizling or
preplanning learning actlvftles which educators refer to as curriculum development
and instruction planning. . ’
Third, curriculum development and instructional planning Is ltself a

"soclal Inventlion; that Is to say, It does not occur In nature. Rather, It Is

o an artiflcal construct and, as such, must be learned since It Is not Inherent

RIC =

|

k4

LA Interviewers falled to record the results of one test.
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in human belngs. Thus Its utillzation must be learned from others or re-fnvented
on a person-by-person basis. Given thelr 1imited exposure to férmal education,
these réspondents might be expected to be less aware of the formal process than
populations with longer and more sophlsticated educational p;;erience.

Fourth, those who have studled non-formal‘learnlng have themselves long
and Intense educational experlence and are p?actlced ln,the‘developmental process.
They are, perhaps, likely to percelve learning in terms of those elements that have
characterized the!r own educatlon, as well as professional practice. It might
follow that In equatlﬁg the human control In organfzing formal education WIth
the human role 1n the non-formal learning process, th?y may be Impqslng the
elements of the artifical model upon a more natural process where, In fact,
similarities do not exist.

Flnally, If these_cgndlflons do Indeed pertain, It may then bécome reasonable

to look for organizing factors external to the learner; that s, In the environ-

ment or the clrcumstances surrounding the learner and the learning eplsode.

Findings
From the above ratlonale, the researchers deered the concept of the Organizing

Clrcumstance and constructed a tentatlve hypothesis:
4
The Organizing Clrcumstance, rather than preplanning=by
the Individual, Is the directing force behind much,
perhaps most, non-formal learning for this population.

It is obvious that the detalls of the specific clrcumstances that provide
the organiration for non-formal learnlng/are as varled as tha learners and their
respective settings. Each learner's clrcumstances are unlque while, at the same
time, assoclated with many stand;rd demographlc varliables such as age, sex, |
ethnic background, economic level, 1ife style, family members, relliglous pref-

erence, etc.\ However, contrary to the evidence of endless correlational studies,

the demographNc characteristics appear less significant than the unlqueness of

the Individual's clrcumstances.




5 | Draft
' 11/4/81
In seeking generalizations among the myriad of speclifics emerglnglfrom,
the anélysis, the following obscrvations or perceptions were identified: -
1. The Impetus or triggering event for a'}earnlng eplsode proceeds from
;ome change in the life circumstances of the learner. The change may be positive
or negatlve,jmay happen to the individual or to someone who affects his life,‘or
may be an event which simply occurs and is observed within the l!fe/space of
the Individual. '
2. The changed circhmstancc tends to provide a élngle or very limited

alternatives that are most reasonable or attractive for the learner to pursue.

3. The structure, methods, resources and conditfons for learning are

~ provided or dictated frequently by the clrcumstance.

4. Learnling sequences proqgress, not necessarily in linear fashlon, but

rather, as the circumstances created dyring ong\eplsode become the circumstances

for the next neccssary and logI;aI step in theeprocess.
Certainly lnd}vlduals bring to each episode or project their own motivation,
aptitude, creativity, energy, tenacity. Also, they exhiblt differing abilities
to extract from the circumstances whatever éltcrnatlves may be present. However, -
this analyslis suggests that the most powerful determinants lie primarily wlfhln
the circumstance which, In turn, tend to structure or organize the learning \\\\\,
process. | )
From the fespondents' accounts of their learning projects there are four
major patterns that surface repeatedly, and these have provided a basls foh_

establishing categories related to the circumstances affecting the learner.

Type 1 Single Event/Anticipated Learning

Adults- enter, usually voluntarily, a situation where they expect
that learning will be required but have 17ttle or no Idea of what
must be Ie;rned nor, specifically, how it can be learned. They do,
from past experlenée, expect that the means for leérnlng will be

contalned within the situation and avallable to them, l.e., an

J
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0rg§nlzing Clrcumstance Is antlcipated by the learnerﬂ
Thls Is typical with persons accepted for employment for
vhich they have no prior experience nor,demonsEFéryd skills.
They’do know, however, that the;e will probably be a super-
~visor to provide some directlion, fél]ow workers to observe

: ¢
or from whom to seek advice, labels on contalners, manufac-

turers' directions attached to pleces of equipment, etc. ‘
In thisvtype of Organlizing lecumstance the ehvlronmént contalns
" the resources for learning and governs the process to a large )
degree._ | ‘
Example:' Marilyn, a high school dropouf in her late teens and with no

sal=able skllls, Is hired by a fast food restaurant. She knows nothling Sbout

the operation but rightly assumes the job environment wlll contaln the means

for learning what she needs to know.
The manager shows her a shoft film and asslgns her to watch and QSSIst an
experlenced worker. Every taskfand‘ple;e of equipment has a simple gulde sheet
- prescribing exact procedures. She watches other’WEFRers, reads the gulde sheets,
-asks questlons and soon can perform the requlired tasks at each work statlon.
She remembers from the flim‘that cusfomer relations Is most Important and she
feels best about herself when she relates well to the customers.
Martlyn has contributed the willlingness and abllity to learn, but almost
“all other elements In the process have been determined or structured by the
environment or clrcumstances. ‘ .

_ Type Il. Single Event/Unanticipated Learning

Similar to Type |, thls type of Organizing Clrcumstance most frequently
occurs withln an organlzed setting or environment where behavior or

tasks performed by people are repeated and frequent. Type 11 differs

in that the adults are not expected nor do they oxpéct to engage In a

learning process. Through observation .ni.tfnt.Ct with tha?repeated /
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behaviors of those around them, adults accumulate an acute awareness
of the know]édge and skllls assoclated with some new competence. |If ///
individuals make the declsion to learn the new behav}or, they have a
‘clear ldea of what Is required to learn asfdeflngd by the particular
,setting with which they are famillar.

The adults must still learn the knowledge or skills but the clr-

cumstances have deflined the content and process.

Example: John, in his late 40's and a general laborer -all his life, Is.hired

to do slmple mechanical work attaching traller h!tches to cars and trucks. HIs
co-workers are welders who .do more compllcatéd tasks and who, in turn, are higher
pald. John observes repe;tedly the welding brocess as practiced In his shop

and finally decides that If he learns to weld he will be able to do the entire
job, both mechanical and welding, and will be more valuéble to the company.

He begins to ask questions of the welders, becomes familiar with the
equipment and Its application to various metals, and finally persuades a Qelder
to heip him learn how td‘actually weld. The equipment Is avallable, and he can
use It after regular Qork hours and In,slow tlmeé for practlce.

John's understanding of welding and the directlon of his actlivitles are
limited by the kinds of welds, the types of equipment and the pértlcular.appllca-
tlons made in this shob: He has extracted a learning project In whlth the
potential as~well,as‘the structure of the learning have been grganized by the

!

limits of the particular circumstances. These clreumstantial elements ar~

In contrast with all the other ways In which John might learn to weld.

Type 111. Serles of Events/Related Learning
Most non-formal learning projects are episodic and unrelated to each
other as the aduit's needs or Interests are satlsfied by the single

learning experfénce. However, Type 111 Is characterlzed by a serles’

or sequence of related episodes which, In retrospect, glve the often

11
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erroneous appearance of a linear process directed toward a long-

. ' ) .
vwange goal. Instead, the sequence Itself lIs unan;lclpated, com- '
~
posed of several eplsodes that are related as one provides the ¢
-

organlzing clrcumstance ﬁnexpectealy for the one that follows.

‘Episode 2 follows Eplsode 1 and Mde 3 follows Eplsode 2 .

~
since the organlzing factors are embedded in each pr!or cplsodb

\\Ihus Eplsode 3 must follow Eplsode 2 and cannot bc reached fol—

prd

lowing Episode 1,
Example: Donna, 20 years old and working as a waltress, s stqdylng faﬁ?Pon

~

design on her own and hopes one day to open a boutique. Her famlly was poor \

-

a friend's mother to teach her to sew. Using patterns at first, she taught her-

self to make mlnor alteratlons. From there shg began to make her own patterns

of dresses she saw.In, shops. Then she started deslgning clothes for herself

-

and later for friends. Now she reads and observes anything avallable related

to clothing designing and Is confident about having a career as a deslgner‘(n
" ' L}
the future. C

.
»

In retrospect the sequence of varlous episodes In Donna's 1lfe scem to be

~llnear and suggest a plan leading to a long-range goal. However, her ﬁescrlﬁtlon

of her episodes Indlcate that one project contained within It the seeds for the
next. One proJect determined the clrcumstances that became the base for the
one following. The.strand directly tylng Donna's present learning and ambttions

to her first efforts in learning to sew Is now evident In retrospect but could

not have been foreseen during the developing sequence of eplsodes.

Type IV. Series of Event;[Unre\atad Learning
Type !V differs from Type 1! in Eppt the factors In the Organizing :
: 1
Clrcumstance are assembled aver a longer period of tlme and from a

number of separate and unrelated iegtlngs. burlng thelr 1life span,

!

12
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'lnd|v1duaT§ assemble random bltS of |nformat|on, observations,
Y or perceptions for no special purpose and’ whose retentlon over
_time |s.unexpla1ned. When the deCIsIon Is made to learn a

skill or gain competence in.a related area, the catalog of

[

related information is the organizing factor.
Herenagaln, thqse particular.circumstances, unique to
individuals and their encounters with a varlety of environ-

ments,,provide and account for the organizing of the learning
episode. o ‘
. R . . 1

Example: Ailenl a'ko year old eraftsman,_has declded to take a winter vacation

with frienda in Coforado and intends to learn'to ski. Over the years he has

“watched the teievised skilng in the Winter 01ympic'Games, has 1istened with

J

tolerance to frlends discuss their skiing vacations and debates over whether or

not to take lessons. He has heard snow reports on the radio, observed ski eqqu~

s i &

ment in sportlng goods stores, and occasionally read articles on sk!lng in
magazunes whlle wattlng in the doctor's office. He partlcularly remembers an

. article _about LoweIl Thomas and John Wayne skilng as older.qen.

/

None of this tnformatleﬁ/has collected intentlonally but’ has been a random

accumulatton retaIned in memory without parttcular purdsse Now, invited to

- Ed

join a skling party, he bacame aware of a considerable amount of Informatlon.

o . L

 he has about the sport.

/

John's partlcular fund of Informatlon has developed over time and is unique
to his personal clrcumstances past and current, In fact, no other person has

preclsely his ‘fund of Snformation, and these experlences provlde a unlqueness ‘to

the current cnrcumstances,fhis perceptlon of those clreumstances and the manner

E]

fn which the circumstances will contribute to the structure of his current

/ i

‘learning project.

[ S—
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Discussion P

-

The results of thls study have led to &n explanation which ls rooted ln an approach

“o

someivhat akinAfleld ‘theory that was formulated by Kurt Lewln,_whose works have lmpacted

heavlly the field of adult educatlon, partlcularly In the areas of group dynamlcs

and motivation. He Insisted that the fleld or life space, of the &ndlvldual was

. e

the proper unit of study to understand behavlor and that the psychologlcal),soclal

: and physlcal elements, Interdependently, and as ¥ercelved by the person, accounted

-

{
. for action or change or locomotlon. Lewin's work is frequently clted as under-
- glrding contemporary theorles of’mo atlon that seek to cdentlfy those propelllng

forces that move human belngs "1Ato actlon. - E =

 Adult educators have been partlcularly concerned wlth the motlvatlon of

adults to learn or, more accurately, to partlclpate In organlzed learnihg activitles.

The voluntary nature of mos t adult educatlon programs ‘has compelled adult educators

to understand better those factors which attract or repel, facllitate or lmpede
adult partlclpatlon in organlzed actlivities.

Cross (1981) offers a chaln-of-response (COR) mode whlch encompasses or
takes Into account several major theoretlcal perspectlves regarding motlvatlon.
The model also demonstrates graphlcally that the end goal for adult educators ‘Is
partlclpatlon.of the adult In organlzed actlvltles. . - , ‘

It Is suggested here that the study of non-formal learnlng could beneflt
from a different approach. Nhy adults partlclpate In learning actlvltles Is
an lmportant questlon but the evlidence of the unlversallty of non=-formal learnlng
among all populations suggests that motlvatlon Is not a problem. Indeed, It Is
unclear, given the nature of the origins of non-formal learnlng,'how adult
'educatOrs might act upon It In any case. Rather, the position of the researchers
Is that more needs to b; understood about the non-formal learning process itself.

Study'should be directed toward how the structure for learning Is constructed
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and how and why noniformai learners make their decisions as their learning
activities proceed 'Eurrent research has identified many ‘elements in the process but -
with little understandlng of how they come to be included. |
Lewin, a psychologist, In proposing a field theory approach, was most intent
_.‘ upon discovering the psychological alterations or forces that occured withlin
indiViduais in interaction with the components of their life space. Thls concern’
with psychoiogical events has tended to obscure the‘significance of the social
and physlical conditions which establish the boondary zones of life space‘and
limit the individual's perception and choice of action. Lewin envisioned the
1ife space as. composed of psychological, social and physical properties. ‘The
individual could be assumed te be within a particular region in that life space
with other reglons dlrectly adjacent and still others more remote. He suggested
the importance of the study of these reglons (Lewin, 1946). .
! : o The determination of the position of the person within the life
space Is the first prerequisite for understandihg behavior. ‘His
soclal ‘position within or—outside of various groups should be <" -/
knowh; hls position in regard to varlous actlvities; n regard .‘
to his goal reglons; and in regard to.physical areas. This is
fundamental because the reglon In which the person js located
determines (1) the quality of his immediate sorroundlngs, ' )
(2) what kinds of reglons are adjacent.to the present reglon-~
that is, what posslbilitles the individual has for hls next step--
and (3) what step has meaning of an action, toward his goal and

-

what step corresponds to an actlon-away from his goal; "

Returning to this research, It began with emplirical evldence that In

the collective seemed to demonstrate the limits-- even determinant

qualitysof the physlcal and soclal llife space: of the Individual. As examples:

[:R\f: © Mary and Betty are both reading books on growlng house plants. Mary, a Vibrarian,
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.

has a wealth\bf readlly avallable materials While Betty uses a that was
- .. '@?, .y -‘_';-- . .
among a few miscellaneous volumes she acquired when her mother died

o AY

‘Bob and Allen are both learning to repalr the brakes on thelr éars; Bob

works as an electriclan In @ shop that employs three full time autamptlve”
.mechan fcs anaiget§'expert advice on his project. Allen,LQ‘shlpplngié1erk5%has

seen his nelghbor frequently worklng on hls car In the drlveway and seeks advlce

- ( )
v," S -

for his problem. ' | . : f

John has turned the spare bedroom In his home ¥nto a study wltheﬁ comfortable
chalr, a desk, good llghtlng and hls growlng Ilbrary He prefers to study there
After dinner. Ginny, across town, sfudles at the kltchen table late at night

after the family_Is In bed because her husband ipslsts that She_keep the chlldren

%

ot

*qU'et and under control while he watches televlslon.

SL;;

~ Mary and Betty are using books as thelr learnlng resources. Bob and Allen
N seek out lnformed advice on solving &helr problems. John and Ginny study at
home. It Is obvious, however, that thelr individual clrcumstances have llmlted

1 1

and, In a sense, organized the learnlng process. A simple descrlptlon of’ thelr

observable behavlors obscures the significance of thelr clrcumstances and the
meaning of thelr actlons. Further, 1t must be assumed that thelr perceptions
of the learnlng process are affected unlquely as thelr Qhrcumstances differ.
Certainly, lnvestlgators are likely to attach dlfferent meanlngs to observed
behavlors which, on the surface, appear to be slmllar,.

-

This discussion Is not Intended to promote-a behavlorlstlc nor determlnlstlc

r

.

point of view. It allows fér lndlvldual autonomy and free wlll However, 1t

does contend that cholice or free will takes place wlthln an area of clrcum-

‘ . s

stances which, at the-same time, provides for but also limits dlternatives and

actlons. The cfreumstanqes can be sald to have an organlizing functlon, and any

behavior must be understood within the existing context. .

lo
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Thls study suggests a return to Lew1g/s field theory res arch ith an

emphasis on the soclal- physlcal environment which seems to provlde s ructure

for behav[or. Because non-formal learning occurs” In a natural environmeht’/
dominated by'chance elemants and is In contrast’to the artlf!;al and controlled
eléhentsvthCh characteriZe farmal learning env!Jonmeﬂts, it seems useful to
investigate the possibly dlffefing effectg of the natural environments on the ~— °
learning process. This Is opposed to seeking to understand non-for%al by Im-
,boslng whatwls known about formal learning upon it. Guidelines mayaBe found: In

Lewin's charge that determining ''the posltlon of the person within_the life

space is the first prerequisite for understandlng behavlor " (Lewin, T9L6).

 Future Research Questions:

. \ . ,
The Investigators suggest five areas for additional research.

Y

First, conduct studies for the purpose of investigating the effects of

of the setting or circumstances on the structure of the learning project for

H

this population.
/

Second, it Is Important to learn If circumstances have greater or lesser
effects on learners when one controls for educational level.
Third, Insights are needed regardlng‘the varying abilities of lndlylduals

to extract or ldentlfy learnlng oppbrtunltles and resources from ‘their personal
’ @
Jife spaces. An experlmental approach mlght be utlllzed in such studles.

thele are
Four, ldentlfy If A elements or conditions In the structure of non-formal

learning that might be lncorporaqdd Into the organizing of formal learning that

would Increase Its éffectiveness.

And five, intense casé studies of non-formal learning In progress might

provide interesting and useful Information regarding learners' declsions and
4 ’ - -

~ hew they perceive the organizing of thelr projects.
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